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What is the APERS and how does it work? 
 
Data to complete the APERS-PE were obtained through observations of a self-contained 
elementary classroom, and interviews of the students’ teacher, a team member (the 
speech language pathologist), and a parent.  
 
The APERS-PE is divided into eleven domains. Individual items were rated based on 
observations in the classroom and/or interviews (i.e., teacher, team member, and parent). 
Ratings for each domain are composed of the average of that domain’s items. Teacher, 
team member, and parent interviews were completed to supplement the observational 
items as well as to provide information on domain items that are not observable. The 
ratings are meant to reflect aspects of the quality of the program and are not based on a 
specific learner or teacher.  
 
The APERS-PE (version 3-27-09, revised) is being pilot tested, and the scores are not 
standardized. This means that the scores cannot be used to compare a program to a 
typical program. Scores are most useful when identifying relative strengths and 
weaknesses, or which areas tended to have higher scores and which areas tended to have 
lower scores. Given these limitations, data that were collected are considered 
representative of the program and classroom environment at this time. Strengths and 
areas for growth identified from the APERS-PE are listed below, and graphic summaries 
of the inclusive APERS and the APERS self-assessment are included at the end of this 
report. 
 
Strengths: 
There were many positive features of this program. The classroom teacher and team were 
extremely helpful in this process of self-identifying program areas they would like to 
target and strengthen. The willingness and desire to participate in this project is a 
supporting factor in the success of implementing program improvements and evidence-
based practices.  Other strengths that were identified and observed are outlined below. 

• Functional Behavior 
o We observed consistent, frequent, and individualized use of reinforcement 

throughout the observation across team members. Functional Behavior 
Assessment (FBA) were used to analyze the function of behaviors and 
identify possible interventions for implementation. Behavior Intervention 
Plans (BIPs) are developed and updated as appropriate. Data is collected on 
interfering behaviors and used to inform behavior plans. 

• Classroom environment 



o Classroom is well organized and has clearly defined areas for different types 
of instruction. Students clearly understand the purpose of different 
classroom areas. Visual supports are used throughout classroom to support 
behavior and instruction.  

• Positive Climate 
o We observed consistent warm caring interactions between all team 

members and students. Team members were especially responsive to 
student communication attempts. 

• Teaming 
o We observed effective and consistent communication among staff. Team 

members used a transdisciplinary approach by implementing goals across 
disciplines (e.g. occupational therapist targeted speech and academic goals.) 
Team members are respected and feel that their input and expertise is 
valued. 

• Family involvement 
o Based on the family interview, the families are a valued part of educational 

team, and feel that their input is valued during IEP meetings and when 
important educational decisions are made. There is a daily system for 
communication, and the teacher is extremely responsive to additional 
requests for communication via phone or email. Families feel very 
comfortable sending their children to this program. 

Opportunities for Growth: 
While this program has many strengths, there are some opportunities for growth. As seen 
in the self-assessment graph on the next page, some of these same areas were also self-
identified by Ms. Jab. 

• Peer-to-peer Relationships and Socialization 
o There are some opportunities for teaching social skills in an individualized 

way. These opportunities exist within the self-contained classroom between 
peers with disabilities, during circle time, sharing of classroom resources, 
and adaptive physical education. Opportunities to work on social skills with 
typically developing peers exist during recess and lunch, during inclusion 
opportunities, or by bringing peers into the classroom.  The development of 
peer networks would benefit the students in this program, as interaction 
and support from typically developing peers is currently limited by the 
nature of the self-contained program. Resources for peer-mediated 
intervention and social skills groups are available on the NPDC website 
(http://autismpdc.fpg.unc.edu/content/peer-mediated-instruction-and-
intervention and http://autismpdc.fpg.unc.edu/content/social-skills-
groups). The online module for peer-mediated intervention is available 
at www.autisminternetmodules.org.  

• Communication 
o Although there were good examples of prompting levels and wait time 

observed, these strategies were not used consistently throughout the day or 
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across staff. Use of a more structured prompting hierarchy that is less 
dependent on heavy verbal prompting would better promote independence 
and processing of information. Resources for least-to-most prompting are 
available on the NPDC website 
(http://autismpdc.fpg.unc.edu/content/prompting). In addition, 
Environmental arrangement strategies (removing necessary objects so 
students much request them, etc.) may offer more opportunities for eliciting 
communication attempts.  

• Independence 
o Although there were many great examples use of visual supports in the 

classroom, there are opportunities to expand their use across staff and 
settings, and to further individualize these to students in order to promote 
independence. We observed opportunities for this during adaptive physical 
education.  

o Teaching students self-management skills (monitoring their own behavior) 
will also promote independence. Specific opportunities for this include Julia 
monitoring the volume of her voice or Jim regulating his need for sensory 
stimulation. For more information about self-management, see the self-
management brief (http://autismpdc.fpg.unc.edu/content/self-
management) or the self-management online module 
(www.autisminternetmodules.org). 
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